Notes from the CETL Summer Conversation on Academic Advising
June 15, 2009

SEE LIST OF ATTENDEES

Introductory Comments by Maria Cuzzo and Jane Birkholz
Introduction of Charlie Nutt

Round circle of table of the attendees and who we advise

Opening Ice Breaker with Advisors

What is advising?  What is the culture of advising?  (1)  What is academic advising?  (2)  How do you see advising clearly as part of the academic mission of the campus---is it part of the mission?  Less a service and more teaching and learning if part of mission.  (3)  What is the hardest thing about advising about working with students if it is part of the academic mission?  Choose spokeperson at table

What is Academic Advising?  registration, selection of major/minor; larger set of tasks for undeclared students (monitoring, activities, broader scope of knowledge of campus at large), conversation about goal setting (what are goals and how get there), function of helping student develop (1st yr different from others), concern that students don’t know advisement is and want to be listeners vs. active participants; can’t be their parent; making sure that they are not in the appropriate major and help them identify what is a good fit for their goals;  need to know professional accreditation and professional requirements; what you remember years later after you left the university; developing a relationship; should be the person you want to go back to visit when you go back to the university;  if you develop good relationship, you know student goals and help figure out how to facilitate student goals (professional, career, personal);  knowing student and knowing university—that helps you figure out how to facilitate the student’s engagement with the university;  get involved in all aspects of student life but need to know when to refer and who to refer to; developing a relationship was important and it required making the student more of a focus than what it is;  our developing of a relationship requires listening, not just talking or telling students what to do;  walking the walk with them mto a certain extent;  helping them find the clarity about goals;  how well their goals connects with their life goals;  hard sometimes if students are passionate about discipline but they don’t understand what it will take to be successful in the discipline; short-term and long-term goals thinking; metaphor of spokes of a wheel—advisor does nuts and bolts and deals with broader features like life goals, etc.;  client self determination is a key part of advisement;  co-decision makers;  wholistic activity and central to our mission (IS); engage them in theme of success; building student confidence; advisement should be wholistically approached—roles should be referral also; generally introducing students to academic environment and help them survive and thrive in that environment; part of the advisement role is registration and logistics;  registration experience is not the key in advising to this group;  does the rest of campus understand that and do students understand that?  If students don’t understand that, does that have some connection to the non-involvement of students and non-engagement of students?;  Students may think “we don’t need to prepare because it is your job to tell us what to take;”  customer relationship management is about every process of how that customer is going to find their way to you and develop their path through you and after that (acquisition, retention, relationship, follow-up) 

Mission:  intellectual growth and career preparation cannot happen without advising, it is the mission, emphasis on international, field experiences, internships feed into to liberal arts perspective; not everyone has a good idea about what mission is and how it fits with advising; advising just as important as teaching and learning in the classroom;

Challenges:  students aren’t sure what advising means, they think it’s being told what classes to take,  struggle with finding the right degree of empathy for our students; campus may not understand the academic mission enough to know how advisement;  inconsistency in advising within programs and across campus;  hard to be honest with the student when the major/profession may not be appropriate fit for student;  what about crisis management and when refer?; goal to retain students but what to retain the best ones vs. all of them;  balance retention vs. advising them to go elsewhere; number of advisees that we carry;  critical issue is load on advisement; how it is used within departments and university;  has to be institutionalized and isn’t on this campus;  should be stated in mission and staff and faculty must be valued for good advisement; personal life issues can overshadow the logistics issues---have to deal with those issues first sometimes;  sometimes students unhappy with advisor and hard issue to fix;  changing students perceptions is difficult; how do we reward advisement and the time—time not there for reflection and preparation;  rigidity of programs—lots of requirements, few sections, often difficult to get students in where they ought to be;  problems of frequent changes in requirements for programs and structures of programs; how do we keep track of the changes in programs;  when we don’t get that relationship and they are just coming for the signature;  difficult to follow up with students who move on to different major or won’t communicate;  engaging them and building trust is hard when they don’t understand our role or don’t want our role; student don’t show up sometimes;  students are unprepared; hard topic in load;  hard with changing rules and how do we get to know it;  hard to communicate about where things are and what current rules are;  sometimes other people do not respond to email requests;  need more training on our end so we know what to do in certain cases; 1st year students need more time for advisement and we need a special emphasis on that;  SOAR doesn’t accomplish this so we need to do that elsewhere

Charlie Wrap-Up:  in this room you don’t see the registration piece as the most critical aspect of advisement but does the rest of the campus understand this?  Do the students understand this?  How do you change the culture of other staff/faculty and students?  Bruce Kibler offers the customer relationship management model:  continues when student first arrives to after they complete their education.

Five Trends that are Happening Globally:  (1)  Recognition that it is a campus wide issue—not just advisors—also admissions, orientation, recruitment;  regardless of your model (faculty or professional advisor model), no one is out of the picture;  everyone has to be connected to issues of academic advising;  campuses are making serious initiatives that link the process beginning to end;  clarify student’s role from day one in recruitment and admissions;  everyone beginning to make connections with K-12 system;  (2)  Move (US leading) to funding being connected to graduation rates, not enrollment;  traditional funding was connected to enrollment but now it is changing to graduation rates;  five states in US in 2010 will move toward a graduation funding model;  will not matter how many students you bring in but rather how many you graduate;  massively changes our focus;  we are going to be accountable for our product; advising has to be a piece of that puzzle;  advising will be important than it’s ever been before;  every single campus is going to begin to truly focus on the quality of the academic advising experience because we know that what we do affects whether students persist to graduation;  have to make sure the university is a good fit;  universities will not be able to say what we do changes people’s lives and we cannot quantify it;  won’t work any more;  funding in Canada is set on retention vs. enrollment;  clarified that we will be accountable for our production, not our product; (3)  Definition of learning outcomes must be evolved;  becomes a key issues;  connecting those learning outcomes to the experience students are provided becomes important;  if we say what a learning outcome is, we are defining the activities and experiences we are putting students through;  not any different than classroom work; define learning outcomes and then measure;  (4)  Multiple measures for the assessment of advising are being focused on;  we primarily use student satisfaction to evaluate advising (even our survey); what we are seeing is multiple strategies to figure out what students have learned; may be seminar classes, required assignments, have to measure growth of X-Y with students;  more than just satisfaction;  (5)  Focus on professional development that has mission, learning outcomes of academic advisement and secondary the institutional policies and procedures;  traditionally advisement built on institutional policies and procedures but now shifting to mission/learning outcomes focus;  how do you build engagement;  what pieces of student development theory do advisors need to know; must provide professional development to advisors on those issues;  historically the only training provided is institutional policies—not effective (6) not a trend but a glimmer---true connection of academic advising to promotion/tenure of faculty;  connected to reward structures; need to build in rewards in publication/research, etc. to count toward tenure/promotion;  must be given same credibility as field research and publication;  bottom line is until we see more hope, hard to have faculty see how important advising is if we don’t reward and value;  connected to promotion and tenure;  we need to evaluate ourselves as advisors so we can self-reflect on our practice;  cemeteries move faster than colleges and universities in changing promotion/tenure;

Need to think about how we define excellence in education and need more research and need to open up the tenure/promotion process to get that information;  key piece is how do we work with our international students

INTERNATIONAL STUDIES PRESENTATION:  Judy Dwyer, Cherie Sawinski, Kim Habig:  about 120 international students at present; about 50 new international students coming so close to 170 in September; Cherie focus on Study Abroad/Study Away; in seven learning goals, put #5, #1 to help international students to understand the advising process;  might be totally foreign concept to them; has to be #1 priority;  2nd step is #1 step on the list—reflect on academic and professional goals within their own culture and country framework; have to ask the students to teach you, the advisor, what is the framework out of which they are coming; work withy 30 countries, families are very involved in the choice of majors and the academic work;  must understand how that works; international faculty can help us do that;  if have Chinese student (1/3), can go to Shin-Ping and understand the context; What are issues:  (1)  unfamiliar with liberal arts theory and process:  why have to take the general eds?  Not familiar with our system of education;  Rote memory vs. critical thinking systems of thought; many choices vs. limited choices—leads to overwhelming;  differing assessment strategies (multiple ways) vs. one major exam---not used to having all the steps; 2nd language issues---few faculty study in second language; cultural issues and awareness of support services;  Kim Habig:  advises students on immigration issues, taxes, insurance, refers to academic advisors;  handles more social aspects; cultural issues can lead to academic, social and personal issues;  pattern of status (not egalitarian in their culture;  authority figures are supposed to provide advice and guidance); importance of the family (family are decision makers and support network; away from families;  want to make friends here but hard to do; different ideas about friendship here in US---deep friendships are harder to come by; hard in 1st year); issues of privacy (international families don’t understand FERPA and other requirements); referrals (resources, help, assistance, academic support if struggling, tutoring, raising English proficiency, ESL classes, discourage them from ESL to ENGL 101---like them to transition into ENGL 99 and then ENGL 101); less inclined to admit when having problem because of professors as authority figures;  means academic advisors need to check in on students; Study Away and Study Abroad:  introduce the possibility of study away during 1st meeting with advisee;  Advisors should be planting the seed about Study Abroad; your encouragement is huge in making this happen;  envision their role in global society and taking in other cultures;  connect international and Study Abroad students more;  identify the barriers to study abroad ($, coming from a 1st generation home where parents not see Study Aboard as part of education and luxury);  great help when the best time is to go away (SO, 2nd semester FR; Summer; Jmester); appreciate integrating Study Away experience so their credits will transfer back to meet gen ed or major/minor requirements;  encourage them to do an internship abroad in JR and SR year;  may add on semester for Study Abroad;  a lot of students have never traveled outside of WI and never flown;  when come back, changed people; really see the impacts over time; Study Abroad often changes student majors;  many are undeclared Study Abroad and come home differently focused;  handout on financial aid; handout East meets West about advising international students and survey to complete during lunch; should integrate this also in SOAR (handouts provided);  Cherie is at every SOAR

UAAC COMMITTEE:  what are goals, what has occurred, what’s being planned for future;  know from January and not sure there is a campus wide understanding of those issues; Dick Hudelson and Shevaun Stocker on UAAC:  minimalist conception of advisement is signed forms in a stack outside offices;  number of people were concerned about that practice and thought it important to meet with advisors so developed the system of needing to see advisor to get the signature and then electronic forms of PINS; step forward to get students to see advisor; next step was to move from advisement for registering classes to something broader;  delighted at comments in group today and further along than anticipated; discussed make up of UAAC committee;  work in progress of trying to change an institutional cultural perspective about what advisement is away from mere registration for classes to something broader;  step along is SOAR in Spring and Summer;  used to have much larger sessions in the summer and because of the sheer number of students and rapidly disappearing slots for classes, became registration exercise;  little conversation allowed so SOAR was to reduce the size of sessions so fewer sessions and have little bit of time when advisors could talk to students about broader issues (life goals, academic and professional vision, school);  there were faculty concerns expressed about SOAR because gives us sense of institutional transition that is occurring:  too many sessions, means we have to show up more often, why hold back computers and have to sit there for 30 minutes and talk to students, compensation with increased requests for sessions;  all topics indicated the institutional mindset that advisement = registration for classes and wanting move away from that;  one of the documents is yellow sheet, blue sheet;  POINTS:  (1)   word program appears in the charge from the Provost---not an evaluation of office but rather assess advisement at UWS and how we are doing; (2)  what are we trying to do with advisement so came up with seven learning outcomes:  not quite in correct form for learning outcomes but do identify a direction that we are trying to moveandouth
; outcomes have been approved by Faculty Senate so now have institutional sense of what we are trying to achieve with advisement and next step is to try to assess it;  (3)  assessment aspect:  two documents in file that are proposed surveys;  not yet been approved by Senate but expected to approve; may need to fine tune the instruments; what they are trying to do is see to what extent students think we are addressing the 7 goals and then what advisors think we are doing to address the 7 goals;  at this point in institutional development, main purpose is to remind both students and advisors is that we have these goals and people are expected to try to talk about these and use them in advisement practice;  help move institution away from registration toward a broader view of advisement;  use the white version for surveys (latest draft);  little demographic information on surveys because just want to know about the process and help us develop professional development for advisors;  (4)  focus on problems identified and remaining:  have clearly had retention problems with new undeclared students;  attempt to address that is green sheet on new undeclared and pre-business majors; those students this fall will be advised by professional advisors in Mary Lee’s office;  will not change advisors during that 1st semester and an attempt will be made to have frequent contacts with students (early and more than once), attempt to address that problem;  has been approved and is in place but people should be aware of it;  other problems include advanced transfers, fitting in credits, new students who never registered for a SOAR session and expect to get into classes, major centric focus on campus—most faculty who do advising do so within major so tendency to see their job as making clear the requirements for major and on path to completion of major, a lot of students change majors, have had inefficiencies;  need to shift away from major-centric focus---students may not be a major but may shift to multiple majors and need to think of students as individuals, life goals, etc. and try to address the liberal arts and other issues that are broader than major; 
Questions:

Important to understand documents and what is and isn’t known re:  implementation to facilitate the afternoon session;  

(1) Who do I go to if I have a question about students of color---multicultural center director, advisement center, variety of people to assess

(2) Who are undeclared advisors---all the new students would go to center,

(3) When will survey go to campus and how do we assess those changes and figure out where our strengths are?  Faculty Senate still needs to review and approve the surveys;  will do in the fall; working through governance because changing culture of institution and involving as many governance bodies as possible helps that happen; put on list for changes in campus life

(4)  Global Studies minors:  new and individualized so please send to Eri Fujieda if have questions

(5) Minor advisement:  some students who minor never get advisement from minor program;  how do we do that?  Will put on list for afternoon; where does that fit into the 7 learning goals

(6) What about load of advisors?  Asked people in the office and see if it can work;  will try it and see what happens;  how will the process be evaluated

(7) Syllabus:  do the students get the syllabus and are faculty/staff using syllabus?  Piloted process of sending syllabus out to new undeclared freshman, externally was sent out to advisors to determine;  several advisors liked idea, tweaked it and have used it;  sent out to advisors to think about and utilize

(8) Workload:  ½ of new international students are business/pre-business majors;  raises issues about Center capacity to handle unique needs of international students

(9) How have continuity when move undeclared Center to other undeclared advisors?  Haven’t talked about this; because campus is structured around majors, students feel pressure to declare major prematurely, lot of hopping around in that community; attempt to address the hopping around problem;  transition after a year and not thought about yet;  hope that by end of year, students will be better attached to campus than would have been under old system; may want to talk about after lunch

(10) Training:  will it be required at some point?  How address inconsistency?  Will discuss in afternoon

(11) Continuity has been a major problem:  good to know that we don’t know answer to this and trying to follow up with this;  maybe as developing new software system, can see who else has advised student and have better contact with advisors as students transition;

(12) FYE:  would be good for instructors to know the advisors for students; 

(13) Transition question:  Committee did not spend time on transition but Center has;  wanted to have time for one semester to work with students;  by 2nd semester would be free to change if choose;  wanted to make sure that when students declare a major, would talk to students about transition; developing transition hand-off process;  able to do as Center

(14) Document is looking at advising across the campus from all aspects but as far as what happens in Center falls under Jane/Mary Lee;  what are suggestions we can give to them to help things work?

(15) What about summer advisement?  Afternoon question
(16) Overall hope/goal:  map out what advising steps are so we have a document that would diagram of taking student through advising process;  walk through process as a student and have it make sense to them of how they are progressing through advisement; build in the transitions as part of the process;  not just students in our major or undeclared but also students transitioning

(17) How to make college a map vs. a treasure hunt?  College should be a map on how to be successful in college

POST-LUNCH WORK, 

Break up into teams focusing on what do we need to do in advising:  activities, strategically, seven learning outcomes; at least one outcome that is missing:  mentoring, what do you do with this major once graduated, what are missing learning outcomes, how might you use the advising syllabus, how connect transitions piece to learning outcomes

Undeclared Advisor group Report Out:

Question: what do advisors need from career services, advising office, etc?(see notes under learning outcomes below)

How do you begin to focus your advising strategies around the learning outcomes and advising syllabus? Experiences, activities, opportunities for students must be developed for incoming first year and second year students. Two strategies for each outcome.

First meeting for an undeclared student: try to find out what their interest areas are. It seems there would be a tool set that exists or could be developed to ask the appropriate open entry questions. Tools….Hollands Interest inventory. 

Learning Outcomes: gain depth as the student moves through their academic life cycle

1. Help students reflect on academic and professional goals

a. use existing tools such as Hollands Interest inventory (already exists in the student portfolio)

b. First meeting with an undeclared student: try to find out what their interest areas are. It seems there would be a tool set that exists or could be developed to ask the appropriate open ended questions.

c. exploration and exposure to different career opportunities

d. Make advisors aware of the information in the portfolio that students receive. 

e. Assessment tools for students-equip advisors with the ability to interpret assessments that students take.

f. Advisement note taking system as well as an intake form. Helps with continuity when a student shifts to another advisor. Need a way to keep notes in a PeopleSoft like system.

g. Build rapport

h. DISC: development through student initiated contact

i. Students must know where their passion or interests lie. Kick start to generate ideas, passion, and excitement about something. Get them involved with those things will help stimulate that excitement.

j. Wiscareers website http://wiscareers.wisc.edu/Default.asp Self assessment for students

2. Discuss with students how liberal arts and professional education at UW-Superior may fit with these goals

a. Create the tools that can be used by advisors to have these discussions their advisees

b. Open conversation about the benefits of the liberal arts. Give advisors the tools

c. Testimonials from students – that advisors can use. Video presentation.

d. Campus conversation for liberal arts and general education

3. To help students become aware of steps necessary to reach become aware of steps to reach academic and professional goals including undergraduate education, examinations, and licensing requirements

a. IDS 297

b. Wiscareers website

c. Connect advisee to career center

d. Academic major planning sheets-undeclared advisors need to have these for all majors

e. Midterm grades – where appropriate

4. To direct students to needed support services

a. single page resource list who to see for what  - flyer for tutoring,

b. develop a conversation regarding stress, study habits, etc. -- DISC

c. intake question guide

5. To help students understand the advisement process

a. every new student meet with advisor in September or once in orientation week -  early contact not focused on registration

b. review advising syllabus with students

6. To help students understand requirements for graduation at UW-Superior including degree progress reports, major, minor upper division, and general education requirements.

a. Give undeclared majors access to the major planning sheets – put them online

b. Tool to help students understand the idea of general education, major, minor etc.

7. to assist students in registering for classes

a. give students a list of what they need to do prior to the meeting

b. provide students with a list of things they should do to prepare for the advising meeting

HBD Group Breakout report:

What can the campus do globally that might apply to any major/minor?  

May not be clear that mentoring is part of it but seems embedded in #1 and #3

Transitioning

Do the seven learning outcomes makes sense?  

What does liberal arts mean?  There isn’t consensus about what liberal arts means.  Is it gen ed?  Is it something else?  SW talks about liberal arts foundation (pulling from different disciplines).  Now moving toward liberally educated students.  Reflects changes in terminology and discussion of AACU LEAP. 

Two strategies for each learning outcome:

· #2:  students able to identify areas in liberal education that they can draw from repeatedly in major/concentration work;  what is one thing from each course that will contribute to their professional/personal lives and what they are learning in gen eds or other courses;  embedded in coursework as well;  advising and curriculum; how is useful to you as a major?  When students complain about gen eds or other coursework, ask students how it informs or is tied to their future professional practice?  Means advisors must know what is taught (via catalogue) in both program and gen eds; make the process of gen ed selection inclusive with students looking at various gen eds options in categories and figure out why that course might be helpful

· #1:  ask students to do a five year plan about their future;  use capstones/field/internships as a place to ask students about their future goals/objectives;  find out the student picture of where they see themselves; what kind of a student do you see yourselves being; how do you intend to participate in your education experience to enrich and enhance it;  how do you see yourselves accomplishing homework or preparation or reading; asking questions as a strategy; share academic goals of program with them so that they understand what the goals are;  try group advising to cover the same material once with everyone vs. separate repetition; can pursue peer advising options to have students help each other;  having an academic plan and students developing that (reality check and having students think about load and other things); shared drive for planning on each student

· #3:  orientation to graduate school education and how to get into it;  do as group; do separate sessions on professional credentials; student organizations can be encouraged to do something about graduate school or licensing, etc.; can pursue program orientation for students; can pursue cohort ideas to bring groups together; gather undeclared students together to hear about different majors and program options; 
· #4:  know referral options; make a referral and let them get back to you about follow-through; help students identify their own needs;  thinking of oneself as a coach of students vs. counselor; how do advisors know how to diagnose the problem; go through classes with students to see how things are going;  different program areas can devise strategies to identify when students are having a problem; know who student advisors are and what is ASSIST system is; get training on FERPA; taking collective observations by various instructors and entering information on file; develop cheat sheet for advisors that lists all the services and who the contact is; must understand policies and train advisors on those policies; have student’s advisor identified on the class list so you can find the advisor

· #5:  do a quiz about the advisement;  develop a diagram/pictogram about the process; here’s what advisement is and here’s what we are doing;  advisement syllabus that explains the advisement process; follow the idea of student consequences---if they don’t do their part, there are natural consequences; students need to do degree progress report and proposed class schedule

· #6 and #7:  use degree progress report as a road map;  use it as an explanatory tool for 1st session and then go through it; use the catalogue as a tool to look up people’s choices for gen ed and other courses;  encourage students to think creatively about free electives---include them as a degree progress report category; encourage people to take electives---and to think about electives as interest based choices for students; make sure advisement materials incorporate free electives on equal footing as other requirements;  use free electives to explore major options or areas of interest; requiring wish list ; where appropriate, use sequencing of coursework in planning document; important to think of students as students thinking about majors vs. “our” majors

OTHER GROUP REPORT OUTS:

#1

Encouraging intentional reflection on goals

Encouraging them to take career exploration classes 

Asking them about 5 year plan

Asking them to write things down in advance for discussion

Discussing advising based on professional and academic goals:  10 year vision

Look at student who doesn’t have clear goal look at materials on options

What do students see themselves as students (GPA)

Exercise for past, present, future (what like to do, what makes happy, what good at)

Could be difference between major and career

Construct an actual professional development program for undeclared advisors so there is a framework for them to work from and helps them work through the issues

Form of intake form to get basic information from students re;  goals, aspirations, interests, etc.

#2

Train advisors to understand liberal arts/professional education

Students need to understand what larger community thinks about liberal arts goals

Talk about ethics in your field and liberal education

Discuss what courses are related to goals

Storytelling of model graduates about liberal education and stories of success

Discuss gen ed requirements and how benefit from courses

Answer sheet on value of liberal education to your field/profession

#3

Understand degree progress report via talking about it as road map

Drawing in preparing for job application, graduate school

Career related advisment in course materials and classes

IDS 297 curriculum for undeclared advisors to refer students

WHISK system for career development:  UW-Systems web based career development system

If students have idea about career, do job shadowing to check out career

Academic planning sheets:  overall this is what I have to achieve to earn credentials

Connect with Career Services

Understand AA degree option:  suggesting finish AA before move on

Individually designed majors

Explore service learning as early as possible

#4

Better distribution about services in more places (D2L, etc.)

Resources are associated with persons vs. places;  how do we make this a little more accessible?  Single web page for services

Intake list of students to make appropriate referrals

Make advisors know what services are available so they know

Advisors don’t know how to diagnose or what students need:  need better diagnostic skills training and then referrals that are appropriate

#5

Advisement syllabus is a good tool

Develop diagram/pictogram of student experience

Students need to know they can change advisors if they need to

Big yellow sheet from advisement office:  liked that and need that and want it back in big form because gets people’s attention

Transfer/international students need extra support in understanding advisement:  students tend to assume advisement is same everywhere and they may not know process

Reviewing advising syllabus on both advisor/advisee responsibilities

Talk about decision-making skills with students:  how to make decisions

Have undeclared students havef 1-2 contacts in September to help them get started on this before November

Need more contacts with new students:  undeclared, new students, transfer:  not about registration but about whole picture;  will change student perception of advisement

Have peer advisors meet with new students to answer questions about process  (i.e. COMM ARTS model)

Academic Resource Counselors might help

Skipped #6 and #7;  report out sheets to go to Maria

#6

Have a written out semester by semester plan

Make sure they understand progress report, go through with them

Make a four year plan with a form

Provide handouts on majors/minors that are available

Have students explain their degree progress report

#7

Inquire about any holds on degree progress report/E Hive

Ask students if they need help with computers

WHAT DO ADVISORS NEED TO DO THEIR WORK?

Time:  need more time allowed for advising; workload issues

Need assessment of how people are as an advisor:  everyone thinks they do good work but it is uneven and we need to improve overrall;  until we assess, we don’t know

We assume when people come on to teach that they will be a good advisor but not everyone is:  need to have latitude in assignments and not everyone should do it; work to your strength; latitude in who advises

Understanding of what are the important attributes of advising to the students:  what do the students need/think?

Trainings on the current student population:  who they are?  What are their perspectives?

Need to have more skills in diagnostic aspects of trouble shooting and advising and student’s needs; reading student cues correctly; cognizant of line between counseling/advising

Continuous updating on who the support personnel are:  changes enough that we need constant updating

Provide one page cheat sheet:  what support do you need, where do you go, how do you make an appointment

Don’t just use a webpage:  have phone numbers and other aids

Duplicate ResLife process of campus resources:  provide tours for faculty advisors

Have students who are motivated to be advised:  learn some techniques to invite motivation by students

Professional development for advisors on planning skills—they should know how to teach planning skills to stuents

Mechanism to share what is working best, best practices, strategies on a continual basis

Provide list of resources and description on what the purpose of advising is;  more than just name/number

How do we provide meeting needs across the board for students?

Are our processes really in line with our outcomes and what we are doing?

Ensure that degree progress report is accurate

Encourage students to plan ahead by at least a year or a semester, rather than behind the process

Spend time to visit with students

Provide professional development for all faculty/advisors on those types of planning skills

A list of resources—one page, list of what resource does, annotated list

Centralized place where some things are arleady present:  updates in centralized place and clear place to find information/updates

Planning sheets in one central area

Need to understand the petitions process:  what is Credits Committee and how it operates?  Procedures that need to be understood; diagrams; links easier than A-Z index of website

Catalogue to remain available in hard copy:  need hard copy version of this

Mission statement:  need to know what advising is and isn’t

FAQ list prioritized by categories:  identify common issues and common answers

Understand benefits that students are seeking from advisement process:  would motivate them to engage in the process if they felt like it was a benefit to them

Common language on what is “liberal arts” and how to explain that to students;  what is common language that we would use overall

Need mechanical skills for advisement

Need rewards/recognition for advisement work well done;  release time; structural integration of this work into the system

Professional development on working with specific populations of students:  whether international/adults/disabilities/etc.; series on working with specific populations of students

Professional development on student development theory and process

FERPA training:  need training on case study basis or learning how to use and work with FERPA issues;  how to apply it to situations

Need to constantly reminded that 1st year students don’t know what they want to major in even if they are declared, need constant reinforcement on this point

Centralized delivery system for professional development:  maybe all out of CETL

Provide a graceful way out of advising or self-assessing one’s advisement:  some people aren’t cut out to do this work; latitude into who advises; exit strategy

MISSION OR DEFINITION OF ACADEMIC ADVISING

Question:  Begin with academic advisement mission/definition on the academic syllabus

· Academic Advisement at UW-Superior is a proactive support system for student success.

· Academic Advisement enables students in their course choices to proceed efficiently and successfully toward the baccalaureate degree.

· Academic Advisement is a collaborative process aimed at fostering student personal, academic and career success.  A collaborative process is principally the relationships between the advisee and advisor, but involving the entire university community.

· Academic Advisement helps students learn how to make the most of their academic opportunities to chart their own personal life path.

· Academic Advising facilitates students in understanding and realizing their goals while giving direction and resources necessary to achieve them.

· Advising is an opportunity for a mentoring relationships where students develop both long and short term academic and career goals and to explore experiences that will foster that development.

· Academic advising is the mentoring relationship between advisor and advisee to navigate the processes and ensure a successful academic experience by achieving the degree.

· Empower students to fully embrace the university experience through facilitating their intellectual growth and personal development for successful life-long learning.

· Academic Advising is a collaborative process that facilitates student understanding of the meaning and purpose of a UW-Superior education and leads toward academic success, career development, and lifelong learning.

· Academic advisement is an educational process that intentionally facilitates students understanding of the meaning and purpose of liberal arts education and fosters their intellectual, professional and personal development toward academic success and for lifelong learning.

· The mission of Academic Advising is to engage students in an educational partnership that empowers them to identify and actualize short term and long term, personal, professional and academic goals.

GROUP REPORT OUR ON RESPONSES TO ACADEMIC ADVISING SYLLABUS

Group Suggestions on Goals of Advising Syllabus, June 15, 2009.

Group members: Mary Lee Vance, Deb Augsburger (reporting here), numerous others. See syllabus for details on the goals/outcomes.

Goal #1: 

Comment: Undeclared students don’t always know why they are in college. It can be a challenge to get them to articulate their goals and be self-motivated.

Suggestions:

1. Undeclared students will need more tools -- self-assessments, major exploration tools, etc. 

2. Encourage them to take career exploration or major course (University 101 course, First Year Seminars)

3. Ask them to reflect on their class experiences, or do some other kind of intentional reflection prior to meeting, a page or even just a list of bullet points.

4. Ask students what they see themselves doing 5 years from now -- where they’ll be living, what they’ll be doing, what they want their community to look like, etc.

Goal #2: 

1. Try to communicate to students the bigger picture of what a liberal arts education is supposed to be – the larger community, liberal arts goals, the philosophy – that it is not just a list of gen ed requirements. 

2. This will require training for advisors (and everyone on campus) to really understand the liberal arts and professional education. (It is agreed that this suggestion of training for advisors can be applied to every other issue on this list.)

Goal #3 (also see #6):

1. Because we are working with undeclared students, it is important to direct them to people in other departments for answers about specific major requirements.

2. Make sure students are aware of the associates degree option – this is an achievable shorter-range goal to aim for, and might be appropriate even for those who plan on eventually transferring to elsewhere.

3. The problem of transfers who have done their gen-eds but still don’t have a major – what to do with them? Encourage them to pick a minor and work on that? Also consider the option of individually-designed majors.

4. Encourage students to explore service learning, internships, etc. as early as possible.

Goal #4:

Comments: Right now referral is person-based (send this person to Chip, Kim, etc.) and can change from year to year. Updates about support services arrive piece-meal, get lost in people’s inboxes and can’t be found when needed. Advisors feel frustrated that they don’t have a good overall grasp of what’s available.

Suggestions:

1. Better distribution of information about support services (apparently there is a new list in D2L – more of this would be nice.) 

2. A single webpage for services that we could consult.

3. Maybe some examples of different student problems and responses to them (rather like a flow chart)?

Goal #5: [Help students understand the advisement process.]

1. Give them a copy of the advising syllabus.

2. Have peer advisors meet with new students to answer questions about the advisement process, and help them prepare questions for their advisors. This was done in Comm Arts for a while, and apparently worked well, students seemed to feel freer to ask certain questions of peers. Academic Resource Counselors might be able to do this. 

Goal #6:

1. Help them understand the connection between the decisions they make and the time it takes them to graduate. For instance, teacher ed students who realize they don’t like the classroom may not be able to complete their degree in four years.

2. Career peer advisors

3. Strongly suggesting or even requiring that undeclareds attend the preview fair. This might be done fairly efficiently by extending the preview fair by an hour or so (rather than add a major fair as a whole new event).

Goal #7: assist in registering for classes

1. Working with students to understand the “degree progress report”, “academic advising report”, etc.

Additional issues for advisors working with undeclareds:

Transitioning students from one advisor to another.

· It’s important to hand off students from one to another, make an appointment with them for the new advisor, or if possible introduce them in person.

· Make sure students aren’t left hanging when someone goes on sabbatical…

· A formal process to transition to the new advisor; meet with people in departments they are thinking about…(Make appointments for them?)

· This can be difficult to do in the spring, when everyone is so busy, but that’s often when it needs to be done.

Major exploration:

· Events for departments to meet students would be good.

· A majors fair (focused on the undeclareds) would be ideal.

· For all of the above, when? Fall? Spring? Both?

· In the spring seniors are presenting their capstone projects, etc. It would be nice to get seniors in different majors to present to undeclareds. 

· Perhaps incorporate some of this into individual courses (through guest speakers, short units on possible careers, etc.) 

· See suggestion in #6 above for extending the preview fair to address enrolled students who are shopping for a major.

SUGGESTIONS FROM CHARLIE:

· Finalize mission statement/definition of advising:  work through your own structure and process;  UAAC might be a place for this to begin;  necessary to do this

· Spend some time fleshing out/finalizing processes for undeclared students; stay within the report but how will you implement that, who involved, what are processes

· Use the LEAN process to diagram the process for advising

· Spend some time analyzing the list of advisor needs:  set priorities based on the ideas that were provided today

· Professional development:  work on developing program for advisors;  comprehensive, takes into account different types of advisors; focuses on what do advisors need and how do we provide that; don’t have that across the board

· Reward/Evaluation structure:  begin to talk about the reward/evaluation structure;  especially true for faculty advisors; takes time and long discussion;  must address this in appropriate governance bodies or with chair or in appropriate place;  must be consistent and avenues for reward/structure;  takes into account latitude and who advises (vs. universal advisement);  look to research out there to see what people know about this; begin to delve into the research on academic advising toward student success;  lots of info out there

· AA not broken on this campus:  very succesful day and lots of interest
FINAL PROCESSING:

· Productive day; people really focused on what we asked for;  for 42 people to stay on task/target is amazing;  could have been more personal agendas advanced

· Testimony to Charlie’s facilitation and commitment in the room

· There are people who want to get better at this

· Next steps:  Charlie list;  things we can do; we can   do immediate things without huge resources;  require some collaboration work and deciding;  tried to list things that don’t take huge resources; get the mission done by fall when surveys are distributed;  central piece is to get undeclared group back together and look at those issues with undeclared students; map out thos strategies; what did students get differently with new model vs. old model?  i.e. students met regularly, types of activities, etc.;  where do academic staff fit into this plan?  Faculty Senate committee laid out guidelines but didn’t set the terms of Center;  need to do that and have people involved; do have concern about advisor/advisee ratio with undeclared students; address role of committee (governance) and what action items are administrative (never been entirely clear);  needs to clarify this

· Faculty Committee vs University Committee; easier to ask forgiveness than permission

· Work on evaluation plan within the UAAC to develop
· Link together Retention/Recruitment Committee with UAAC;  another committee source (university); possible collaboration between these groups; reports to Provost and Cabinet;  UAAC and R/R committees might consider collaboration

· Keep connected with the people who attended today, particularly the undeclared people who were present and participated today

· Recognize that the undeclared and pre-business students may have different needs
· Summary should go to:  executive summary for provost/chancellor;  do a master list of the learning outcomes to send out to people who attended and other advisors;  list of how to use the syllabi;  could be beginning of a fall professional development workshop on best practices;  

· Have Faith advise Chris that when he gets back, he needs to have meeting with chairs to talk about how to communicate this information to campus

· UAAC needs to spend some time how you are going to measure the achievement of the outcomes;  only perception survey at this point in time;  need strategies and guidelines

· People seemed to be on board and very positive about it; got a lot of work to deal with what do we need to make this work and liberal arts/gen ed piece
· Give a little time to percolate and see where it leads us but time to act on these ideas is now
 .

