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Implementing the Public Liberal Arts Mission
A Report to the Higher Learning Commission
Chapter 1: Introduction
Over the past decade, UW-Superior has moved to embrace its identity as a public liberal arts college. In 1998, the University of
Wisconsin’s Board of Regents designated UW-Superior as “Wisconsin’s Public Liberal Arts College”. In 2001, UW-Superior adopted a
revised mission statement to reflect its new status
The University of Wisconsin-Superior fosters intellectual growth and career preparation within a liberal arts tradition that
emphasizes individual attention and embodies respect for diverse cultures and multiple voices.
That same year, the campus gained entrance to the Council of Public Liberal Arts Colleges (COPLAC).
In 2003, as part of UW-Superior’s regular accreditation process, the Higher Learning Commission of North Central Association of
Colleges and Universities (NCA) raised concerns regarding the degree to which UW-Superior had fully “operationalized” its stated
mission as a public liberal arts college. The NCA site team specifically recommended that UW-Superior implement “generally
accepted features” of liberal arts based educational experience and that core features consistent with that experience be integrated
across the curriculum. In 2006, the campus provided HLC with a progress report. This report provides an update to that progress
report.
In 2004 with much campus involvement, the following public liberal arts initiatives were adopted:
Community Service Learning (later redefined as Academic Service-Learning)
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First-Year Experience
Global Awareness
Senior Experience
Writing Across the Curriculum with Supportive Writing Center
These five initiatives are the cornerstone of UW-Superior’s efforts to implement and continually develop its public liberal arts
mission. In 2007, UW-Superior received Decision Item Narrative (DIN) funding to assist with the implementation of the public liberal
arts initiatives. In 2008, the campus incorporated the five public liberal arts initiatives into its updated strategic priorities. The
initiatives are also central to the UW-Superior Academic Plan adopted and presented to the University of Wisconsin’s Board of
Regents in the fall of 2009. UW-Superior has pursued a variety of assessment activities related to our public liberal arts mission. In
order to bring greater cohesiveness to our assessment endeavors the campus requested admittance to the Higher Learning
Commission’s Assessment Academy. The campus was accepted into the Assessment Academy in 2010.

For more information on Strategic Priorities and the Academic Plan, see
UW-Superior’s Strategic Priorities: http://www.uwsuper.edu/aboutuwsuperior/upload/Strategic-Planweb.pdf
UW-Superior’s Academic Plan: http://www.uwsuper.edu/aboutuwsuperior/upload/academicplanweb.pdf
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Chapter 2: The Public Liberal Arts Initiatives
Background
In May 2003, UW-Superior’s Faculty Senate established a Faculty Task Force on the Public Liberal Arts Mission to identify a number
of concrete initiatives to further UW-Superior's public liberal arts mission. In April 2004, the task force recommended five initiatives:
Community Service Learning (later redefined as Academic Service-Learning)
First-Year Experience
Global Awareness
Senior Experience
Writing Across the Curriculum with Supportive Writing Center

Upon the endorsement of these initiatives by the UW-Superior Faculty Senate, the campus developed a detailed implementation
plan for each. In 2007, UW-Superior sought and received a designated increase in the campus base budget from the University of
Wisconsin System to assist with the implementation of these plans. These five initiatives are the cornerstone of UW-Superior’s
efforts to implement and continually develop its public liberal arts mission.
A summary of each initiative and progress to date follows.

Academic Service-Learning (ASL)
Academic service-learning is a credit bearing, educational experience in which students participate in an organized service activity
that meets real community needs and reflect on the activity in such a way as to gain further understanding of course content, a
broader appreciation of the discipline, and an enhanced sense of civic responsibility.
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The ASL initiative will make UW-Superior a regional leader in academic service learning, thus providing a distinctively public quality
to UW-Superior’s liberal arts mission. The ASL Implementation Plan, adopted in 2006, called for the creation of a “Center for
Academic Service-Learning” that works to infuse academic service learning opportunities throughout the curriculum. The plan
identified three levels of ASL implementation (Adaptation, Innovation, and Transformation) and recommended that UW-Superior
move from Adaptation to Innovation within a three-year time frame with future consideration of implementation at the
transformational level.
With the support of a budget allocation from the UW System, UW-Superior established the Center for Academic Service-Learning in
the fall of 2006 with a half-time coordinator and a standing faculty advisory group. The Center staff also includes a half-time
administrative assistant, a student assistant, and a work-study student employee. As of the 2009-2010 year Academic ServiceLearning at UW-Superior has reached the Stage Two level of Innovation. At the Innovation stage, the Center for Academic ServiceLearning is working to integrate meaningful community-based service into the academic curriculum. Staff are working to facilitate
service activities for students that enhance course knowledge and increase understanding of community needs; provide ongoing
support to faculty and staff who are developing and assessing successful service learning experiences; promote service learning on
campus and in the broader community; and develop and sustain reciprocal community partnerships that support an ongoing
awareness of community needs and service learning opportunities.
Some of the specific accomplishments of the Center include:
Development and administration of three assessment tools to collect data about university needs, resources, and types of
service occurring within credit bearing courses.
A mini-grant program that makes awards of $500 each to five faculty and academic staff each fall and spring semester to
support ASL curriculum development.
Ongoing workshops and trainings for faculty and academic staff interested in ASL, including a two day regional conference to
be held on April 15 and 16, 2010 at UW-Superior.
Creation of a Community Partner Advisory Group to provide advice on potential partners within the community and to assist
in creating assessment tools to measure student service impact.
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In the fall of 2009, the Center worked with eight faculty and staff in eight different disciplines (Anthropology, Art Education,
Business, Communications, Fine Arts, Math, Social Work, and Sociology) to implement ASL pedagogy. These eight individuals are
teaching twelve courses that use ASL pedagogy. A total of 181 students were enrolled in one these twelve courses and have been
placed at one of twenty-five community partner sites. The Center has also assisted in the development of a proposed Western Lake
Superior Collaborative Cluster in which UW-Superior would collaborate with other regional colleges and universities to provide
students in the STEM disciplines (science, technology, environment, and mathematics) with academic service learning opportunities
focused on the stewardship of the Lake Superior watershed.
The Center is currently developing a five-year strategic plan to guide further implementation of ASL at the Stage Two level of
Innovation. In addition, the Center is currently working on a comprehensive assessment plan for ASL at UW-Superior, including
standardized assessment tools to measure the impact of ASL on student development.
For more information on the Center for Academic Service Learning, see http://www.uwsuper.edu/casl/

First-Year Experience (FYE)
The First-Year Experience initiative provides an integrated set of experiences to incorporate first-year students into the campus
community and its public liberal arts mission. These initiatives offer incoming students a set of experiences that anchor first-year
students within UW-Superior academically, socially, and culturally. Since 2006, the campus has taken the following steps to
implement the First-Year Experience initiative:

First-Year Seminar
The central academic component of the First-Year Experience initiative is a First-Year Seminar that immediately engages new
students in the process of academic inquiry. UW-Superior has adopted a First-Year Seminar model that offers incoming
students a choice of academically-centered topically-focused seminars, with topics specifically designed to engage the
interest and curiosity of incoming students. The overall goal of the First-Year Seminar program is to begin the process of
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reshaping student dispositions towards learning in directions that are consistent with the principles and traditions of liberal
education.
UW-Superior has been piloting its First-Year Seminar program since 2003 by offering incoming students a range of optional
seminars. The number of seminars offered has gradually grown, from seven seminars in the fall of 2003 to twelve seminars
in the fall of 2009. The disciplinary array of seminars offered has also steadily expanded. (See Appendix 2.1) In the fall of
2009, just under 50% of eligible first-year students enrolled in a seminar. Since its inception, faculty and staff in ten of twelve
academic departments have taught first-year seminars. The 2009-2010 academic year also saw the creation of a .25 FirstYear Seminar coordinator position that is filled by faculty with deep involvement and interest in the First-Year Seminar
program.
The campus had originally planned to make a final decision regarding implementation of a First-Year Seminar requirement
for all incoming first-year students by the fall of 2008. As discussions of a First-Year Seminar requirement have moved
forward, however, it has become clear that implementing and sustaining such a requirement would involve a significant
reallocation of faculty and staff time and effort in ways that may require rethinking disciplinary programs and course array.
In addition, instituting a required First-Year Seminar would have implications for the broader general education program.
The Coordinator of the First-Year Seminar program is currently engaged in detailed discussions with academic departments
regarding these issues with the expectation that a concrete proposal for a First-Year Seminar requirement will be submitted
for governance consideration by the end of the current academic year.
The campus has experimented with a variety of assessment methods for the First-Year Seminar. Changes in dispositions
toward learning are difficult to measure, however, rendering previous assessment data of limited utility. The First-Year
Seminar Coordinator is currently implementing a comprehensive assessment program that involves surveying of students
(including longitudinal surveying), examination of student course evaluations, analysis of student retention data, and
feedback from instructors.
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Transition into the University: Building a Sense of Tradition, Symbolism, and Ceremony
The 2006 FYE Implementation plan called for the development of traditions to enhance the sense of joining and bonding with
our unique public liberal arts institutions. Toward this end, the campus has made significant changes in both our Summer
Orientation, Advisement and Registration program (SOAR) and our fall orientation program for new first-year students.
Beginning in 2010, the SOAR program will be expanded from one day to 1 ½ days. The expansion of the SOAR program will 1)
Provide increased time for academic advisement, which will allow for a more holistic and personal approach to advisement;
2) Include more activities designed to integrate and incorporate incoming students into the life of the campus; 3) Include an
expanded parent/family program that will emphasize the nature and purpose of UW-Superior as a public liberal arts
institution.
The fall orientation program, renamed “Week of Welcome” (WOW), has been revised to include a designated day devoted to
academics. The designated academic day includes a New Student Induction Ceremony, a “New Beginnings Lunch” (at which
new students dine with a group of faculty), and a required meeting with the academic advisor. Training of orientation group
leaders (WOW Leaders) now includes a segment on UW-Superior’s Public Liberal Arts mission, and group leaders are
expected incorporate the campus mission in their discussions with incoming students.
The campus has also taken other steps to create a sense of belonging among incoming students, including the creation of a
“family weekend” each fall semester and changes in housing policy designed to concentrate first-year students in residence
halls near the center of campus.

Peer Mentoring
Beginning in the fall of 2007, the campus has piloted a variety of models of peer mentoring. The model piloted in the fall of
2009 offered first-year students the option to enroll in a 1 credit pass/fail “college experience” course. This model may be
further modified based on an assessment of the effectiveness of the fall 2009 experience. In addition, we are examining
ways that upper division students might be integrated into the First-Year Seminars in a “seminar assistant” role that would
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model academic behavior, support students with insights about campus, answer questions, and encourage communications
between the instructor and first-year students.

Academic “Early Warning” System
The Office of Student Support Services has launched an academic early warning system entitled the ASSIST Program for
Student Success. Under the ASSIST program, instructors can flag students in their courses who are encountering academic
difficulties. Such students are offered supplementary academic support services.
The Division of Student Life is also employing the Making Achievement Possible (MAP-Works) with first-year students. Under
the MAP-Works Program (originally developed by Ball State University in partnership with Educational Benchmarking, Inc),
first-year students are surveyed regarding their high school behavior and expectations of college life. Survey results are
reported back to each student and benchmarked against their first-year cohort to help them better understand their
strengths and weaknesses. Information regarding on-campus resources is embedded in these reports.

Coordination and Assessment
Effective January, 2009 the campus has created a full-time first-year experience coordinator position within the Division of
Campus Life. The FYE coordinator is responsible for coordination and assessment of all FYE activities, with the exception of
the First-Year Seminar program, which is overseen by a faculty coordinator. The Division of Campus Life is in the process of
developing student learning outcomes for the First-Year Experience that are consistent with the recommendations of the
Council for the Advancement of Standards in Higher Education (CAS). Once the FYE learning outcomes are developed, the
Division of Campus Life will implement FYE assessment based on these outcomes.
For more information on the First-Year Experience initiative, see http://www.uwsuper.edu/fye/
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Global Awareness
The Global Awareness initiative builds upon UW-Superior’s existing strength in international education to make global studies a
centerpiece of the student experience. Since 2006, the campus has taken the following steps to implement the Global Awareness
initiative:

Global Studies Minor
The campus has developed an interdisciplinary Global Studies minor, which first became available to students in the spring of
2009. Eight of twelve academic departments contribute coursework to the minor in seventeen distinct disciplinary areas.
The minor is housed in the Department of Social Inquiry and overseen by an interdisciplinary committee with members
drawn from a variety of academic departments. The minor has enrolled 12 students within its first semester.
For more information on the Global Studies Minor, see http://www.uwsuper.edu/acaddept/si/globalstudies/index.cfm

New Faculty Positions
A newly created faculty position in Chinese Language and Literature was filled in the fall of 2007. Searches are currently
underway for new faculty positions in French Language and Literature and Global Economic Development. The Global
Economic Development position will solidify the institutional connections between the Global Awareness initiative and UWSuperior’s Department of Business and Economics.

Student Study Abroad/International Student Recruitment and Retention
The Office of International Programs (OIP), which is responsible for coordinating student study abroad opportunities and for
international student recruitment and advisement, has received a significant infusion of resources. In the summer of 2007, a
half-time Associate Dean of International Education and Programs was created to oversee the OIP and coordinate the
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campus Global Awareness Initiative. In the summer of 2008, two new staff were added to the OIP: 1) An International
Student Advisor; 2) An Associate Student Services Specialist. The addition of these new positions allowed the two existing
OIP staff members to focus on program management for study away (which includes both study abroad and the National
Student Exchange) and international student recruitment and admissions. New funds have also been added to the
international student recruitment budget.
The additional OIP resources have helped facilitate a significant increase in both student study abroad participation and in
international student recruitment. The campus has set a goal of sending a minimum of 10% of its students to credit-bearing
study abroad programs by the time of graduation, up from a 5.3% participation rate in 2005-06 and 8.8% in 2007-08. UWSuperior students, in many cases, continue to face significant financial obstacles that limit participation in study abroad
programs. The campus has not yet been able to increase designated scholarship funds for study abroad, although we hope
to do so with the completion of a major campus capital campaign. The OIP, however, has made working with students to
secure external support for study abroad a priority and has been successful in obtaining federal scholarships for low income
students. The enrollment of international students has increased 77% since the 2007-08 academic year. (The reinstitution of
English as a Second Language coursework also contributed to this increase.) UW-Superior enrolled 58 new international
students from 16 countries in the fall of 2009, the largest number of new international students on record. UW-Superior
currently enrolls students from 30 countries, including six in Africa, seven in Asia, eight in Europe, and nine in the Americas.
Of the 25 first-time, full-time first-year international students who enrolled in fall 2008, 23 are enrolled in the fall 2009
semester.
For more information on the Office of International Programs, see http://www.uwsuper.edu/oip/index.cfm

Language Study
The Global Awareness initiative calls for an increased emphasis on language study. For a detailed discussion of language
study at UW-Superior, see Chapter Four of this report.
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Global Awareness and Education Committee
In the fall of 2006, two existing committees were merged to form a standing Global Awareness and Education Committee
(GAEC). The GAEC works in partnership with the Associate Dean of International Education and Programs to provide overall
leadership and direction to the Global Awareness initiative.

Senior Experience
The Senior Experience initiative requires all graduating seniors to participate in a senior experience activity, completed within the
context of the major. The activity must involve original/creative work and be shared publicly with the broader campus community.
The public presentation of Senior Experience work will become a focal point for campus activity in each semester, with a particular
emphasis on involving lower-division students.
During the 2008-09 academic year each major program submitted a proposed Senior Experience activity (along with a proposed
assessment model for the activity) for review and approval by the Undergraduate Academic Affairs Council. By the end of the
review process, all major programs had approved Senior Experience activities.
The Senior Experience initiative will be fully implemented in the spring of 2010 when, for the first time, all graduating seniors
participate in their major’s approved Senior Experience activity.

Writing across the Curriculum (WAC)
The overarching goal of UW-Superior’s Writing Across the Curriculum initiative is to foster a culture of writing throughout the
campus. The WAC Implementation Plan adopted in 2006 called for the following steps:
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Immediate implementation of a WAC Student Development Model through infusion of resources into the existing University
Writing Center.
Creation of a standing Writing Across the Curriculum Committee to advise the WAC Coordinator.
Hiring of a full-time WAC Coordinator. The duties of the WAC coordinator would be as follows: 1) Conduct a campus-wide
needs assessment to identify elements of a Faculty Development Model and/or a Curriculum Development that could be
integrated with the Student Development Model to form a UW-Superior WAC model; 2) Coordinate all WAC associated
activity on campus, including the University Writing Center and professional development for faculty and staff.

Since 2006, the campus has moved to implement the steps called for in the plan:
Upon receipt of UW System funds, the University Writing Center received a significant infusion of resources that allowed for
more staffing (including a .25 assistant director to supplement the existing writing center director position), more hours of
service, and a higher campus profile.
A standing Writing Across the Curriculum Committee has been established.
Following a thorough campus discussion of proper configuration and definition of the position, a full-time WAC coordinator
with expertise and experience in writing program administration was hired effective the fall of 2009.

Since the hiring of the WAC coordinator in the fall of 2009, the campus has moved rapidly to expand Writing Across the Curriculum
programming. Immediate goals for WAC during the 2009-2010 academic year are 1) Broadening the range of students whom the
Writing Center serves; 2) Launching an instructor development service.

Writing Center
To increase the reach of Writing Center, the following steps are being taken during the 2009-10 academic year:
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Supplementing the Center’s in-person consultation service with on-line consultation via a chat format.
Developing stronger connections with the University’s English as a Second Language instructors and students.
Increasing publicity about Writing Center services.

The Writing Center saw a two-fold increase in student visits from the Fall 2008 to Fall 2009 semesters (statistics through
November 18). Visits by ESL students and students enrolled in either Developmental English or Freshman Composition
account for almost all of this increase. While visits from other students remained roughly flat, the Writing Center clientele
grew more diverse. In the fall of 2008, the Center served students from courses in twenty academic program areas other
than English. In the fall of 2009, the Center served students from courses in twenty-four academic program areas other than
English.
For more information on the University Writing Center, see http://www.uwsuper.edu/writingcenter/

Instructor Development Service
As a crucial first step toward instructor development, the coordinator has contacted and met with academic departments
and programs on campus to assess their needs and interests. As of the end of January, the coordinator has met with nine of
twelve academic departments on campus. The coordinator has also met with other constituencies, including the newly hired
faculty group, the first-year seminar instructors group, the Distance Learning Community of Practice (which consists of
Distance Learning Instructors), the Academic Service Learning Director, and the Global Awareness and Study Away directors,
and the Women’s and Gender Studies Program. As a result of these consultations, the following actions have been taken or
are in process:
A professional development session entitled “Writing Across the Curriculum: The Myths and Realities”
A workshop involving faculty and students in the Music Department focusing on the process of writing and revising
concert program notes
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Development of a journaling course for study-away students and inclusion of writing in a proposed orientation course
for study-away students
Discussions with the Academic Service Learning Director about the possibility of developing a journaling emphasis for
students participating in Academic Service Learning.
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Appendix 2.1
First Year Seminar Array
2003-2009

Discipline of Seminar Instructor

2003

2005

2007

2008

2009

Humanities

5

4

2

1

1

2

2

3

5

1

2

2

1

3

1

1

3

2

1

3

Social Sciences
Fine/Applied Arts
Math and Natural Sciences

1

Professional Areas
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Total Number of Seminars

7

10

10

8

12

Total Enrollment

98

144

132

94

147

Chapter 3: Review of the Curriculum
The HLC site team that visited UW-Superior in 2003 recommended a Progress Report (provided to HLC in December 2006) and a
follow-up focused site visit. During the recommended site visit the institution was asked to “Demonstrate actions which have
reduced curricular offerings and requirements to more closely align the curriculum to the liberal arts mission and would have
*evidence of having+ implemented generally accepted features of a liberal arts based educational experience.”
This document, prepared for the 2010 site team review visit, serves as a follow-up to the progress report of 2006. This section
reports on the current status of our curriculum, including policies implemented to insure vigilance regarding the proliferation of
undergraduate curricula.

Programs in the Curriculum
Among the recommendations of the 2003 HLC site team was that UW-Superior conduct “a serious curricular review and reform” that
would lead to “a more focused curriculum built around key strengths, fewer majors and an increased consolidation of degree
programs…” The Progress Report of December 5, 2006 (appendix …. 2006 Progress Report) outlined the curricular review which
took place over the 2004-05 academic year and resulted in reduction in distinct major curricula as well as reduction in requirements
within majors and minors.

Major Entitlements and Sub-Majors
During the 2004-05 academic year, the faculty undertook a review of the majors and sub-majors offered on the campus with
a goal of focusing our energy and resources on a manageable number of offerings for a campus our size. As a result the
number of distinct major curricula (majors and sub-majors) was reduced from 79 in the 2002-04 catalog to 61 by 2006-08.
Continuous review and refinement have further reduced the numbers of distinct major curricula to 57 in the 2010-2012
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catalog. (see Appendix 3.1) Of those 9 are secondary education certification programs with curricula that closely parallel the
standard curricula in their respective disciplines (e.g. English Secondary Education).
Credits
As reported in the 2006 Progress Report, UW-Superior has established credit ranges for majors and minors. The 2004
comprehensive review resulted in significant reduction in requirements within program areas that had requirements in
excess of the established maxima. The Undergraduate Academic Affairs Council has been vigilant about holding to the
established maxima whenever changes in program are considered. The Council also remains vigilant in its guarding against
proliferation of programs, requiring significant rationale for requested program changes. Departments are focusing
disciplinary curriculum around strengths and building coalitions across disciplines. These interdisciplinary efforts make better
use of both fiscal and human resources and strengthen the campus liberal arts curriculum.
Continuous Improvement of Curriculum
Having undertaken the major review of curricular offerings, both general education and programmatic, the institution was
determined to establish a system that would support our goal of vigilance regarding proliferation in undergraduate
curriculum. In addition such a system would provide continuous review of curriculum and its alignment with our unique
liberal arts mission.
UW-Superior’s Planning, Budget, Review Committee (PBRC) adopted the Self Study for Continuous Improvement (SSCI) in
2007 as the process by which to conduct reviews of academic programs. Within the SSCI process, each department is asked
to develop a three-year plan which will be reviewed and revised annually as a part of completing its annual report.
Instructions and a template are provided (http://www.uwsuper.edu/cipt/planning/index.cfm) to guide departments through
the SSCI process.
In April of 2008, University of Wisconsin-Superior's Strategic Priorities document was published, providing a focus for
departments to operationalize the liberal arts mission in disciplinarily appropriate ways as they complete the SSCI process. In
November of 2008, the Academic Program Review Council (APRC) was established by the Faculty Senate to serve as the
faculty group responsible for reviewing academic programs on a regular rotating basis. Beginning with the Department of
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Human Behavior, Justice and Diversity in the fall of 2009, all academic programs will undergo review by both the APRC and
external reviewers, using the annually updated SSCI documents created by the department. Over the next seven years, all
academic programs will undergo review through this established process.
In the 2009-10 academic year the campus developed and adopted a set of Undergraduate Liberal Education Student Learning
Outcomes.
The ability and inclination to think and make connections across academic disciplines
The ability to express oneself in multiple forms
The ability and inclination to analyze and reflect upon multiple perspectives to arrive at a perspective of one’s own
The ability and inclination to think and engage as a global citizen
The ability and inclination to engage in evidence-based problem solving
These outcomes resulted from numerous formal and informal conversations regarding what it means to be a liberally
educated graduate of this institution. These conversations were very important to our continuing development of a liberal
education culture across the campus. These outcomes will be disciplinarily defined by each program and become part of the
SSCI process of planning and review for departments as well as all other units on campus.

Implementation of Liberal Arts Mission into General Education Curricular Array
The HLC 2003 site visit team recommended that UW-Superior conduct a review of its general education program to ensure its
consistency with the institution’s mission as a public liberal arts college.
The general education program of the institution, in place for more than a decade, should be reviewed and revised to reflect
the newly adopted mission statement.
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As reported in the 2006 Progress Report, the NCA Working Group on General Education reviewed UW-Superior’s General Education
Program in light of the institution’s public liberal arts mission. The group reaffirmed the “structured choice” model of general
education that had been established in the 1990s, recommended that the goals of the program be more clearly defined, that steps
be taken to ensure that all courses within the program advance program goals and that a revised assessment model be
implemented.
The standing general education committee undertook the task of revising and clarifying the criteria for inclusion and placement of
courses within the general education program and laid out plans to develop clear, operationally defined general education goals and
an assessment model based on those goals.

General Education Learning Goals and Course Criteria
In October of 2007, In October of 2007, the UW-Superior faculty approved new General Education Learning Goals. These learning
goals are the criteria used by instructors in developing general education courses, by departments recommending courses for
general education categories, by the general education subcommittee in recommending placement of proposed courses and by the
University Academic Affairs Council in deciding to approve courses for specific categories. These criteria will also be used by the
general education subcommittee in assessing existing general education courses.
The UW-Superior catalog places the general education curriculum clearly within the liberal arts tradition: “The General Education
Program integrates students into a community of creative learners rooted in the tradition of liberal arts education…. By familiarizing
*them+ with the ‘ways of knowing’ associated with the various academic disciplines and by fostering the development of a set of
habits of mind and academic skills associated with reflective and critical learning.”
The General Education Curriculum remains in a structured choice format under the main headings of Core Categories and
Knowledge Categories. The core categories include composition, mathematics and computer science, communicating arts and
health and human performance; the knowledge categories include humanities, arts, natural sciences and social sciences.
23 | P a g e

Over the 2009-10 academic year, the general education subcommittee is working to articulate the learning goals for the general
education diversity and non-western requirements. Once articulated, these goals will, as do those for the core and knowledge
categories, outline both the criteria and standards for courses which will fulfill these vital liberal education components.

General Education Assessment
The goals for the General Education Assessment were ambitious and have not been completed at this point. The necessary first
steps of discussing and establishing goals for the general education curriculum consumed more time than was expected. The time,
however, was extremely well spent as the campus began to come to grips with understanding and defining liberal education for our
particular institution through the lens of the foundational component, the general education program. Research and discussions,
both formal and informal, over the past three years have informed our consideration of what liberal education means in the 21 st
century for our students, our community and our region. Adoption in 2007 of the General Education Learning Goals was an
important milestone in articulating our discussions and our commitment to our liberal arts mission.
The General Education Learning Goals are operationally defined to facilitate the development of assessment rubrics which will aid
the institution in continuous improvement and development of the general education program. The careful articulation of the
criteria and expectations of the Learning Goals, while taking longer than anticipated, has benefited the entire campus by taking the
time needed to come to understanding and agreement on our goals before moving on to the area of assessment.
The general education subcommittee has been charged this year with working on a plan for revising and implementing assessment
of the general education program as a whole. To strengthen our capabilities in assessment, the campus has applied to be a part of
the HLC Assessment Academy and is participating in Assessment workshops. We intend to be as thorough in building our
assessment tools as we were in developing our Learning Goals; we intend to be as thoughtful about incorporating continuous review
and improvement in this process as we have in other areas.
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Appendix 3.1
Entitled Majors with Sub-Majors
(C) Indicates Comprehensive Curriculum (No Minor Required)
Major Entitlement
Accounting (C)

Sub-Majors
2002-04 Catalog
Accounting

Sub-Majors
2006-08 Catalog
Accounting

Sub-Majors
2010-12 Catalog
Accounting

Biology

Cell/Molecular Biology

Biology

Biology

Secondary Education

Biology-Secondary Education

Biology – Secondary Education

Business Administration

Business Administration

Business Administration

Finance (C)
International Business (C)
Management (C)
Marketing (C)
Corporate Health Management (C)
Liberal Arts (C)
Biochemistry (C)
Secondary Educ

Finance (C)
International Business (C)
Management (C)
Marketing (C)

Finance (C)
International Business (C)
Management (C)
Marketing (C)

Chemistry (C)

Chemistry (C)
Forensic Chemistry
Chemistry-Secondary Educ

Ecology, Aquatic Biology, and Fishery
Science
General Biology - Liberal Arts
Plant Sciences

Business
Administration

Chemistry
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Chemistry-Secondary Educ

Communicating Arts

Computer Science

Economics
Elementary
Education (C)
English
History
Information
Systems (C)
Legal Studies
Mathematics
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Mass Communication
• Generalist
• Journalism
-Print Journalism
-Broadcast
Journalism
• Media
Performance
• Media Production
• Professional
Management
• Writing for Media
Speech Communication
Computer Science

Mass Communication
• Generalist
• Journalism
• Video Production

Media Communication (C)
• Generalist
• Journalism
• Video Production
• Interactive Media

Speech Communication
Computer Science

Speech Communication
Computer Science

Computer Science (C)
Economics
Elementary Education

Computer Science (C)
Economics
Elementary Education

Computer Science (C)
Economics
Elementary Education

Liberal Arts
Secondary Educ
History
Secondary Educ
Information Systems

English
English - Secondary Educ
History
History – Secondary Educ
Information Systems

English
English - Secondary Educ
History
History Teaching – EA-A

Legal Studies
Liberal Arts
Secondary Educ

Legal Studies
Criminal Justice (C)
Mathematics
Mathematics-Secondary Educ

Discrete Applied Mathematics (C)

Discrete Applied Mathematics (C)

Legal Studies
Criminal Justice (C)
Mathematics
Math Teaching
EA-A
Discrete Applied Mathematics (C)

Music

Physical Education

Political Science

Psychology
Science, Broad Area
(C)
Social Science,
Broad Area (C)

Social Work (C)
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Bachelor of Music Education (C)
• Choral Music, 9-12
• General Music,
K-12
• Instrumental
Music, K-12

Bachelor of Music Education (C)
• Choral/General
Music, Birth-21
• Instrumental
Music, Birth-21

Bachelor of Music Education (C)
• Choral/General Music, Birth-21
certification
• Instrumental Music, Birth-21
certification

Bachelor of Music - Performance (C)
• Instrumental Performance, NonKeyboard
• Jazz Performance
• Keyboard Performance
• Voice Performance

Bachelor of Music - Performance (C)
• Instrumental Performance
• Jazz Performance
• Keyboard Performance
• Voice Performance

Bachelor of Music - Performance (C)
• Instrumental Performance Track
• Jazz Performance Track
• Keyboard Performance Track
• Voice Performance Track

Bachelor of Music - Composition (C)
BA or BS in Music
Physical Education, K-12 Certification (C)
Physical Education, K-9 Certification
Corporate and Community Health
Promotion (C)
Exercise Science
Exercise Science (C)
Liberal Arts
Secondary Education
American Political Studies
International Peace Studies
International Peace Studies (C)
Psychology
Art Therapy (C)
Broad Area Science

Bachelor of Music - Composition (C)
BA or BS in Music
EC-A Teacher Certification (C)
MC-A Teacher Certification
Community Health Promotion (C)
Wellness/Fitness Management
Exercise Science (C)
Political Science
Political Science-Secondary Educ

BA or BS in Music
EC-A Teacher Certification (C)
Community Health Promotion (C)
Wellness/Fitness Management
Exercise Science (C)

International Peace Studies

Political Science Teaching EA-A
American Politics Concentration
Peace Studies Concentration

Psychology

Psychology

Broad Area Science

Broad Area Science

History Emphasis

History Concentration

History Concentration

Political Science Emphasis
Psychology Emphasis
Sociology Emphasis
Social Work

Political Science Concentration
Psychology Concentration

Political Science Concentration
Psychology Concentration

Social Work

Social Work

Sociology

Theatre

Transportation and
Logistics
Management (C)
Visual Arts
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Liberal Arts
Secondary Education
Criminal Justice (C)
Cultural Studies (C)
Theatre, BA/BS
• Performance
• Design and Technical Production
Theatre BFA (C)
• Acting
• Directing
• Scene Design/Technical Direction
• Lighting and Sound Design
Transportation and Logistics
Management

Sociology
Sociology – Secondary Educ

Sociology

Theatre, BA/BS

Theatre

Transportation and Logistics Management

Transportation and Logistics Management

Art History
Art Therapy (C)
Art Education (C)
Studio Art

Art History
Art Therapy (C)
Art Education (C)
Studio Art

Art History
Art Therapy (C)
Art Education (C)
Studio Art Concentration (C)

Studio Art BFA (C)

Studio Art BFA (C)
Arts Administration (C)

Studio Art BFA (C)

Theatre BFA (C)
• Performance
• Design and Technical Production

Chapter 4: Languages Other Than One’s Own
In 2003, the NCA site team identified weaknesses in the language programs and offerings during the comprehensive accreditation
review. The report stated:
The University should enhance its commitment to the inclusion of foreign languages in the liberal arts educational
programs. Attention should be given to offering languages most in demand by regional businesses conducting
international transactions. Co-curricular activities which build on language instruction by providing cross-cultural
learning should be expanded and incorporated into the fabric of the institution.
The follow-up summary and analysis presented in February 2004 by the NCA Progress Coordinator specifically referred to this
shortcoming with a number of recommendations for action in the December 2006 Progress Report.
In the progress report, a separate chapter was dedicated to languages other than one’s own that summarized the factors leading to
the current problem plus a discussion of future plans. The plan specifically called for the following actions,
1.
2.
3.
4.

Create one position in French language and literature
Create one position in Mandarin Chinese language and literature
Commit instructional staff resources to stabilize Ojibwa language offerings
Move Japanese language offerings into the regular curriculum from continuing education

Progress
The first series of courses in French language and literature debuted fall semester 2007 and efforts to staff a permanent position is
in its final stages. It is expected that a new faculty member will be in place for the 2010-11 academic year.
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The Chinese language and literature search and screen committee successfully recruited a new faculty member at the end of the
2006-07 academic year. Courses in Mandarin Chinese language and culture commenced fall semester 2007. In addition, a proposal
to establish a Mandarin Chinese minor received approval from Faculty Senate and Administration.
Administration committed instructional staff and resources to stabilize Ojibwa language offerings during the 2006-07 academic year.
Although the current budget crisis has curtailed the growth of many programs, efforts continue to move forward to broaden interest
and engage students across cultures.
Due to budgetary limitations, the campus has been unable to move Japanese to the regular curriculum. In addition, the Department
of World Languages, Literatures, and Cultures terminated the Continuing Education offerings in Japanese in order to focus on the
expansion of our two new languages, Chinese and French. Once these languages are fully established, the department will again
review opportunities for additional languages.

State of Language Programs
Total enrollment for language programs edged upward from an average of 189 students per year during the 2003-04 to 2005-06
academic years to an average of 204 students per year during the 2006-07 to 2008-09 academic years as shown in Exhibit 1.
However, this should be treated with caution since little statistical evidence exists that denotes an upward trend.
Also, the array of courses offered and course schedules changed substantially at the start of the 2006-07 academic year as shown in
Exhibit 2. Prior to the 2006-07 academic year, Ojibwa, German, Japanese, and Spanish courses were offered in a consistent fallspring pattern. Beginning in the 2006-07 academic year, French and Mandarin Chinese course offerings were included in the array
while Japanese course offerings began to trail off.
Language programs at UWS are in the process of rebuilding and two trends suggest progress is being made. First, a recent
reorganization consolidated faculty and resources into the new Department of World Language, Literature, and Culture. Second, a
move is underway in University governance organizations to differentiate and bolster curriculum requirements for Bachelor of Arts
and Bachelor of Science programs. These two factors provide a significant step forward for language programs at UWS.
30 | P a g e

Recent Activities and Future Plans
Language programs and offerings at UWS arose from distinct curricular areas each with their own focus and constituencies. The
recent reorganization consolidated similar programs under one organizational structure leaving two academic units responsible for
languages: the Department of World Languages, Literature, and Culture; and the Department of Human Behavior, Justice, and
Diversity. This section identifies recent activities and future plans to develop language programs and enhance student enrollment.

Department of World Languages, Literature, and Culture
The Department of Language, Literature, and Culture hosts four language programs that include Chinese, French, German,
and Spanish. The department views language programs as the integration of academic majors and minors, faculty and staff,
course offerings, and culture into a cohesive vertically organized structure.
As a newly formed department, immediate efforts revolve around constructing the operating infrastructure needed to
develop and coordinate language programs. Department activities such as writing a mission statement, personnel rules, and
policies provide the framework for academic programs. The main thrust, however, is the move away from an array of
language courses to integrated language programs.
In addition, the department is engaged in a number of activities intended to enrich the student experience. A few of the
activities include:
Creation of a bi-lateral agreement with Bishop’s University in Quebec
Introduction of a Senior Year Experience for individualized majors in Spanish and German
Creation and introduction of a “Language Fair” for all students
Promotion of National Honor Societies for all languages on campus
Of course, further efforts specific to individual language programs are also being pursued to enhance student learning.
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The department is also actively taking steps to promote language programs and attract students. The department offers a
number of culture-centric courses that stimulates student interest in pursuing additional foreign language classes. The
department also generates student interest through study abroad activities where students visit the country they are
studying. Finally, selected scholarships provide financial incentives to students considering a language program.

Department of Human Behavior, Justice, and Diversity
First Nations Studies resides in the Department of Human Behavior, Justice, and Diversity and is the program responsible for
offering courses in Ojibwa language and culture. The program attempts to create broad-based interest in First Nations
culture and traditional native languages. Significant strides have been made to expand participation and engage the
community at large.
Faculty members engaged in several activities to develop and coordinate the program. Accomplishments include:
Updated course numbers to be consistent with other language courses across campus
Sought and gained approval that allows Ojibwa language courses to be used toward Bachelor of Arts degree
requirements
Coordinated with Lac Courte Oreilles Ojibwe Community College to offer language courses in Ojibwa through Distance
Learning
Opened new enrollment opportunities for Superior High School students
In addition, future plans entail expanding the minor to a full-fledged major and reconstituting an advisory board to provide
advice and chart a course for the future.
The program provides a combination of language and culture programs to attract students and maintain student interest.
Courses that present Ojibwa culture often serve as a gateway to stimulate student interest in pursuing additional language
courses. And in this past academic year, revisions have been proposed and approved by governance to streamline the
curriculum and enhance student learning opportunities.
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Faculty members serve as the primary ambassadors for the program and stimulate student interest through personal
recruiting efforts and community events. An annual golf tournament is sponsored to fund student scholarships intended to
retain students in the program. Events such as Indian Awareness month develop awareness and promote interest in First
Nation’s culture. And finally, faculty members serve as advisors to the Circle of Native Nations student organization to
promote student involvement.
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Appendix 4.1
Beginning and Intermediate Language Class Enrollment

Beginning and Intermediate Language Class Enrollment
250

Students

200

150

Spring

100

Fall

50

0
2003-04

2004-05

2005-06

2006-07

Academic Year
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2007-08

2008-09

Appendix 4.2
Total Enrollment for Beginning and Intermediate Language

Fall
Spring
Total

2003-04
104
84
188

2004-05
108
67
175

2005-06
126
79
205

Mean
113
77
189

Std. Dev.
12
9
15

Fall
Spring
Total

2006-07
107
76
183

2007-08
91
128
219

2008-09
113
96
209

Mean
104
100
204

Std. Dev.
11
26
19

Exhibit 1: Total enrollment for beginning and intermediate language courses.
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Appendix 4.3
Summary of End of Semester Student Enrollments
Course

Fall
2003

CHIN 101 Beginning Chinese I
CHIN 102 Beginning Chinese II
CHIN 201 Intermediate Chinese
CHIN 202 Intermediate Chinese
Subtotal
FNS 101 Beginning Ojibwa Language
FNS 102 Intermediate Ojibwa Language
Subtotal
FREN 101 Beginning French I
FREN 102 Beginning French II
FREN 201 Intermediate French I
FREN 202 Intermediate French II
Subtotal
GERM 101 Beginning German I
GERM 102 Beginning German II
GERM 201 Intermediate German I
GERM 202 Intermediate German II
Subtotal
JAPA 101 Beginning Japanese I*
JAPA 102 Beginning Japanese II*
JAPA 201 Intermediate Japanese I*
JAPA 202 Intermediate Japanese II*

Spring
2004

Fall
2004

Spring
2005

Fall
2005

Spring
2006

Fall
2006

Spring
2007

Spring
2008

22

Fall
2008

Spring
2009

24
10

13
4

0
1

0

0
9

1

0

9

0
14

0

0
20

10
9
23
16

0
7
7

0

14
24

0
14
14

0
17

13
7
27
13

9

0
7
7

0

5
18

0
8
8

0
18

7
9
26
24

7

9

13
38

31
20
64
104

7

5
12

29
19

14

24
21

20
51
84

31
33

59
108

19
20

55
126

0

10
18

28
6

0
7

18
13
5

6
6
4

7
15

18

10
23

11
6

11
21

21

21
41
79

4
17
2
2
12
2
3
17
13

8
6
17
15

31

6
19

7
5

22
11
35
67

2
2

22

10

5
16
44

0

11

7

Subtotal
SPAN 101 Beginning Spanish I
SPAN 102 Beginning Spanish II
SPAN 201 Intermediate Spanish I
SPAN 202 Intermediate Spanish II
Subtotal
Total

6
4

24
17
9
20
46
107

* Denotes offering through Continuing Education

Exhibit 2: Summary of end-of-semester student enrollments.
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Fall
2007

11
15
11

0
22

21
15
16

19
16
42
76

41
91

13
44
128

0
17
2
19
38
113

0
14
9
18
41
96

Chapter 5: Advisement
Background
In 2006, The NCA Site Team Report recommended that the campus address a number of concrete items that lay in whole or in part
outside the purview of the Faculty Task Force on the Public Liberal Arts Mission. Working groups were also designated to review and
make recommendations in three areas not specifically referenced in the NCA Site Team’s Report, including advisement.
The Working Group on Advisement determined that, while UW-Superior’s faculty-based academic advisement model was consistent
with the campus mission, there were two weaknesses in the model:
Advising of new entering students
Advising of students without declared majors
In the 2006 Progress Report to the NCA, the committee stated, “The current approach to undeclared advisement provides no
mechanism to assess the advisement needs of undeclared students, nor any way to systematically address those needs. As
Wisconsin’s Public Liberal Arts College, UW-Superior should excel at undeclared student advisement. For that reason, the NCA
Working Group on Advisement recommended that the campus revise its approach to undeclared advisement.”

Planning
Implementation strategies to address these two areas were examined through extensive campus-wide conversations. Attempting to
deal with these groups of students discretely revealed deeper concerns about the advisement process as a whole. In light of UWSuperior’s liberal arts mission, a total shift from ‘major-focused’ – or even purely ‘academically-focused’ – advisement was needed.
Dr. Charlie Nutt, Executive Director of the National Academic Advisement Association, offered keynote and breakout sessions with
the faculty during spring opening week in January 2009. At the invitation of the Center for Teaching and Learning (CETL), Dr. Nutt
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returned to UW-Superior later that spring as a consultant and speaker. The conversations and training were open to all advisors,
faculty and academic staff, and provided departments input and suggestions for improved advising.

Holistic Advisement
In spring 2009, the UW-Superior Faculty Senate adopted a set of seven student learning outcomes for the undergraduate
advisement program designed to advance a holistic approach to advisement.
1. To help students reflect on academic and professional goals
2. To discuss with students how liberal arts and professional education at UW-Superior may fit with these goals
3. To help students become aware of steps necessary to reach academic and professional goals including undergraduate
education, graduate education, examinations, and licensing requirements
4. To direct students to needed support services
5. To help students understand the advisement process
6. To help students understand requirements for graduation at UW-Superior including degree progress reports, major,
minor, upper division, and general education requirements
7. To assist in registering for classes
Based upon the professional standards of the National Academic Advisement Association (NACADA), these student learning
outcomes reflect a holistic understanding of the advisement process. Steps to advance this holistic model are being taken.
While implementation of the new model has been inconsistently applied across departments at this time, the Advisement
Committee is developing advisement training for faculty. This training has begun with new faculty and is designed to
eventually include all faculty.

First-Year and Transfer Student Advisement
The campus has placed a particular focus on implementing the holistic advisement for first-year students, both freshmen and
transfer students. In 2005, UW-Superior instituted a program entitled Summer Orientation, Advisement and Registration
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Program (SOAR), which provides spring and summer advisement for new first-year students and transfer students under 20
credits. An electronic Virtual SOAR has since been developed for students unable to attend an on-campus session. Upon
completion of the Virtual SOAR, students are provided advisor contact information in order to be advised prior to
registration. A means of communicating the expected outcomes of advisement to students must also be addressed.

Recent Activities and Future Plans
In fall 2009, UW-Superior began assessing its advisement program on the basis of these outcomes. A second initiative, intended to
respond to low retention rates for new undeclared students, was also implemented. Faculty members were recruited to assist the
Undergraduate Academic Advisement Office staff with non-registration advisement for undeclared students for the week prior to
the beginning of the term. Examination of the data is underway. Based upon analysis of these assessments, the campus will develop
proposals for changes and improvements in its holistic advisement program.
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Chapter 6: Admissions, Recruiting and External Relations
Background
Communicating the value of a public liberal arts education has been a focus of our admissions and recruiting functions, along with
other units on campus which are involved in reaching out to the community. Examples of these efforts demonstrate how we have
worked to develop strategies to better portray the value of a liberal education to our stakeholders.

Admissions and Recruiting
UW-Superior has developed messages and strategies through our Office of Admissions that demonstrate the value of a liberal
education. Specifically, UW-Superior’s promotions and marketing materials emphasize the liberal arts focus through tools such as
our preview booklet, international preview booklet, view book, and fact sheets for each major. The Admissions website has been
revised and updated and now includes student profiles along with the tagline: “higher expectations for yourself, for your career, and
for your life”.
For more information on Admissions, see http://www.uwsuper.edu/admissions

Admissions staff uses fact sheets for study abroad, international studies, multicultural affairs and flyers for first year seminars to
help prospective students understand the opportunities available to them at a public liberal arts institution. Admissions have
incorporated the five liberal arts initiatives into Campus Preview Days presentations and high school counselor workshops. The
messages that recruiters and admissions staff communicate about the public liberal arts mission includes statements such as:
“Ability to adapt in a changing world”
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“Produces critical and creative thinkers”
“Ability to solve problems and write effectively”
Recruiters also stress the importance of co-curricular activities and opportunities to become involved in numerous activities across
campus as part of their education. One way that we demonstrate commitment to a liberal education is through giving back to the
community through service projects. Most recently, Admissions has hired interns to help with social media projects using YouTube
videos, Facebook, and “Higher Expectations” television commercials, which may be found through UW-Superior’s Admissions
website at http://www.uwsuper.edu/admissions

Exposing students to a variety of viewpoints and diverse cultures is critical in their liberal education. As such, UW-Superior
Admissions staff deliberately plans to increase diversity amongst the student populations. This is accomplished through a variety of
means including:
Targeting name buys and direct mail campaign
Partnerships with the Office of Multicultural Affairs
Exhibits at the National Indian Education Conference in Wisconsin
Changes to the Tuition Assistance Program policy to support more international students
International recruiting strategies to include the use of agents in targeted countries
Development of diversity goals

Advancement
UW-Superior’s Advancement Office contributes to further our public liberal arts mission through a variety of activities focused on
students, alumni, faculty, community and business. Specifically, the office has published articles in the alumni paper, completed
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news releases and develops content for the web site that highlighted, directly and indirectly, the value of a public liberal arts
education. Examples of this may be found in the supporting documents.
In 2002 and 2003, the Advancement Office hosted more than 50 small group meetings throughout the United States with more than
300 alumni. The purpose of these meetings was to present the case for support of UW-Superior and the public liberal mission. This
was an effort to gain feedback from alumni regarding the future of the University and to build awareness of our liberal arts mission.
Advancement has hosted events for alumni, friends and donors highlighting the impact private philanthropy has on the UW-Superior
student – in particular those initiatives related to undergraduate research, study abroad, and creative experiences. Additionally, the
office has engaged in collaborative planning to host distinguished guests on campus for community wide lectures and direct student
engagement.

External Relations
UW-Superior utilizes a multi-pronged approach, involving faculty, staff, administration and students to discuss and communicate our
mission to external audiences. As a liberal arts institution we want our students to be able to internalize what they are learning,
build new skills, and put that knowledge into practice. To further aid this process, UW-Superior is in the preliminary stages of
putting together a comprehensive communication and marketing strategy for communicating with external audiences. We
recognize the need for a coherent voice through a fully integrated and comprehensive marketing effort and have recently created a
Director of Marketing & Communications position to address this going forward. We anticipate this position being filled early in the
spring semester 2010. In the interim, the following information discusses our ongoing efforts to date.

Local Community

UW-Superior is very involved in the local community. Many faculty and staff at UW-Superior serve on boards and service
organizations in the local community, using those vehicles as platforms for discussions of higher education, our mission, local
needs and how UW-Superior can help address those needs. Thanks to generous contributions from donors, the UW-Superior
Foundation provides funding for students to intern with local businesses and to conduct research focusing on issues
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pertinent to the local economy and local environment. For example, students majoring in Economics conducted a UWSuperior economic impact study. The students worked closely with the Chamber of Commerce and presented the findings at
the Rotary Club, Chamber of Commerce, the University and other community/business meetings. Many of these
opportunities to work within the community have been a part of the curriculum through Academic Service Learning, First
Year Experience projects and Senior Experience capstone projects.
Our Multicultural Affairs office is very active in the local community and has partnered with other local universities and
colleges in the Twin Ports to collaborate on cultural diversity programming initiatives. Multicultural Affairs also conducts the
“College Student for a Day” program where American Indian, Hispanic, Asian American and African American (9 th – 12th
grade) students shadow our students of color for the day. Multicultural Affairs along with First Nations and the Visual Arts
Department has coordinated the American Indian Art Scholarship Exhibit which targets 9 th – 12th grade high school students
to exhibit works for the show. Exhibiting students come from various high schools and tribal schools in Wisconsin and
Minnesota. Last April’s exhibit had 43 American Indian high school students representing 11 different schools. Additionally,
our African, African American and Asian students perform and teach dances germane to each group at area local schools.

Employers

Our Career Services office works closely with employers to help them understand the skills and qualities that a Liberal Arts
education provides for our students and which they possess such as oral and written communication skills, analytical
problem solving, the ability to relate to people, a well-rounded education, tolerance of different points of view and lifestyles,
flexibility and adaptability, public speaking, and the ability to think critically. The Career Services webpage also has extensive
information for employers regarding the value of a liberal arts education.
For more information on Career Services, see http://www.uwsuper.edu/career/employers/upload/Why-Should-I-Hire-a-Liberal-Arts-Student.pdf

Legislators

There is regular communication between and among legislators and various campus leaders on topics germane to Liberal
Arts education, the university, its students, and its alumni. These discussions are varied and wide-ranging and inform and
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involve our legislators on the complexity of the issues. An annual community wide legislative effort, Superior Days, seeks
financial and legislative support for UW-Superior and its liberal arts initiatives (http://www.superiordays.com). Most
recently, “jump start” funding for the Liberal Arts Initiatives was sought and obtained as well as partial funding for the new
Swenson Hall academic building that is currently being built on campus. Lawmakers are invited to campus to participate in
special events and forums that highlight the importance of public funding for UW-Superior and the liberal arts initiatives.
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Chapter 7: Personnel
The University supports the Liberal Arts Initiative in faculty and staff development beginning with the faculty recruitment process
and throughout the orientation series, and the retention, promotion, and post-tenure review processes.

Recruitment
The liberal arts component is included throughout the recruitment process. Faculty position announcements include a “successful
candidate” paragraph which emphasizes and markets UW Superior’s public liberal arts mission.
“The successful candidate will be dynamic, energetic, creative, and engaging. The successful candidate will demonstrate a
commitment to the public liberal arts mission and to quality teaching and learning methods. The successful candidate must
be committed to the highest ethical standards and demonstrate effective leadership and teamwork skills. Candidates that
incorporate issues of inclusive excellence and diversity within their curriculum are especially encouraged to apply.”
During the interview process, the Provost (or Associate Vice Chancellor for Academic Affairs) meets with each candidate to discuss
the unique mission, vision, and values of UW Superior as well as the specific components of the Liberal Arts Initiative.

Retention
Through the annual review process, every faculty member undergoing a retention review, promotion review, or post-tenure review
is encouraged to connect their work and activities to the Liberal Arts Initiative and receives feedback on these efforts.
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In addition, our new campus-wide planning and reporting process asks every unit on campus to establish a goal for involvement in
the Liberal Arts Initiative and report on their success and opportunities for improvement.

Professional Development
New Faculty
Professional Development starts with new faculty orientation. New faculty participate in a 13 week program on various
topics designed to successfully integrate them into UW-Superior’s campus life. One of the topics covered is “The COPLAC
Institution: Liberal Arts Education at UW-Superior.”
The Provost and Dean of Faculties visit the series at least two times. The first meeting involves a discussion of the Eight
Pillars of Faculty Success (attached). One of those pillars is the Liberal Arts Initiative. The second meeting with the Provost is
on the Promotion and Tenure Process. Again, the liberal arts mission and the components of the initiative are reinforced.

Center for Excellence in Teaching and Learning
The Center for Excellence in Teaching and Learning (CETL) was created in 2007. The mission of CETL is provides all faculty and
instructional academic staff with services, resources and support to foster meaningful student learning and quality teaching
within a liberal arts tradition. CETL brings faculty development and instructional technologies into a coherent outreach office
that serves faculty needs and provides opportunities for enhancement of teaching and learning skills that are central to our
student-centered mission.
CETL has been actively supportive of events involving academic advisement with the Center for Academic Advisement, the
Center for Academic Service Learning (CASL), the Writing across the Curriculum (WAC) Initiative and Global Awareness. All of
these initiatives have offered breakout sessions and workshops sponsored by CETL to reach out to and enhance campus
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understanding of our liberal arts initiatives. CETL funds specific conferences involving workshops and presentations on liberal
arts initiative topics.
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